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Challenges of cooperative learning.
A. To the teachers
i. Monitoring and Managing
	Monitoring a big class and paying attention to different groups can at times become difficult to a single individual. Maintaining classroom order and managing student chaos might also pose a big problem to the teacher.
Additionally, preparation for lessons proves to be a difficult task for teachers because a teacher has to prepare teaching materials and different design activities for each group.
ii. Grading of students
	It is difficult to have effective methods to measure students’ performances, especially during presentations when only one member is presenting. This can be made worse by the absenteeism of a group member.
iii. Switching from one device to another
 In the event of group presentations before a class, changing from one method of presentation to another might be tiresome and time consuming especially during shorter lessons.
Disconnecting one device from a projector and reconnecting it to the other takes a lot of time leading to loss of valuable teaching time.
iv. Lack of group cooperation
	Some groups do not work cooperatively especially with distracted students who decide to do their work hence making the class noisy. This poses a big problem to the teacher in terms of class management.


v. Hitchhikers
	According to Kauffman et al. (1999), only about 7% of group members will have extreme performance over the others. This may be a problem of lack of motivation, immaturity or even students being too shy to participate in class.
Some students will intentionally not allow the participation of other members if they know too well it will negatively impact on their grades.
B. To students/learners
a. Dominant group personalities.
	Sometimes one or two students within a group may have exceptional performance to the point that the rest of the group members feel excluded. This reduces the morale of the other members.
Students with exceptional learning ability may at times give reports to their instructors about the non-performers. 
In the event, after the formation of a group and group members find themselves to be good friends except for a few, they will intentionally fail to involve the other students who presumably not their friends.
b. Giving and receiving criticisms
	In circumstances where a group has only two participants, one may not be willing to accept criticisms for the work they have done. A student at times may lack the experience of giving critiques. Some have had a bad experience with criticising their peers. With these conditions, group members may decide to turn to their share of classroom activities while giving little or no attention to their partner's work.
[bookmark: _GoBack] This can be made worse if the students are to work together for an extended period, say a term.  Overcoming these challenges	
 According to Pantiz (2003), several techniques can be used to solve the problem of grading of students in cooperative learning. Such include:
a) Assigning roles to group members, such as summarizer, reflector, elaborator, or recorder, this provides a more formal mechanism for evaluating the progress of the group.
b) An instructor may also decide to give random questions to the group members or randomly requesting students to provide reports about their group’s progress.
c) An instructor may allow the opportunity for group members to assess and evaluate the work of their peers and provide valuable feedback.
d) An instructor may assign roles to every group member to ensure the participation of every student. The passive students will have a responsibility as well as the duty of other group members to have them involved in the group affairs.
e) Treating the problem of dominant personalities in a group might not be so easy, but the teacher might restructure the groups by removing some members and bringing in some. If this strategy fails, the teacher might be forced to break up the whole group and let some members work alone. 
f) About reviews and criticisms, the teacher may give each student coded identification numbers that are only known to him then hands over the projects to group members to review anonymously and provide criticisms before returning them to original writers for revision.
When is cooperative learning active?
Motivation and retention
Learning cooperatively leads to improvement in academic achievement.  According to Lord (2001), students who are learning cooperative are more active and care about class and materials because of personal engagement.
It should be noted that motivated students do not drop out of school despite their performance, this is because according to Jonson et al. (1998), students are likely to make friends and build trust while working cooperatively unlike students who are learning individually.
Cooperative learning is, therefore, best suited to promote the motivation of students and the retention of students in school. 
Project scope
Instructors who often have students work in groups conserve not only materials but also provide opportunities for students to engage in more substantial projects or a more significant number of smaller projects than they could achieve while working individually. 
Student participation
Williamson and Rowe, (2002) observed that students in cooperative-learning sections are more willing to ask the instructor questions (in class or through office visits) than those in traditionally taught parts.




                   When are cooperative learning strategies not effective for learners?
When there is a limited time
	Science faculty do not want to spend the time retooling their teaching methods and revising their teaching materials. Cooperative learning takes a lot of time because a teacher cannot rely on old lecture notes. New exercises for groups must be carefully crafted and projects graded. 
Standardized tests and popular textbooks can be used, but most are clearly out of step with the higher-Level thinking that cooperative learning demands of students.
Hence, the instructor is soon forced to write new materials. The result is more work.
When the instructor needs to cover much material
     	Instructors claim that they do not cover much material as they desire when they implement cooperative learning. This may have some truth in it depending on the method applied by the instructor. Collaborative learning techniques do not generally put a premium on coverage as in the case of lectures. Instead, it emphasizes skills and evaluation.
Barriers for students
 It should be noted that by the time a student gets to college, they are already used to the lecture mode of teaching and may not take in the lightly cooperative approach of education. Students have grown to become passive listeners, and this other approach may not work well for them.
Inappropriate for large classes
       Cooperative learning is essential for small classes may be of 30 students or less.   A significant limitation in using collaborative learning in large lecture halls is that the seats may be all fixed to the floor, which makes group work difficult.

Lack of a conventional technique to handle group grades
Most institutions do not know how to handle classes obtained by students from cooperative learning.
Some experts like Johnson et al. (1999), states that grades should only be awarded to individuals depending on their contributions in the group and that no group grade should be awarded.
Others, however, argue that group work should be sufficiently graded to make sure that students are motivated and are encouraged to work together. Projects are done and evaluated collectively, but the problem remains how the instructor does the grading.
This brings a limitation on the use of cooperative learning.
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